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Facilitator Materials Kit

Most of the materials that Facilitators will need to conduct the Pathways to Permanence 2 
training will be included in the Facilitator Materials Kit. The Kit contains the following items:

 y Facilitator Guide (FG)
 y Facilitator PowerPoint CD
 y Participant Resource Notebook (PRN), on CD
 y One (1) sample printed copy of a PRN
 y DVDs 

 ○ “10 Things: Adopted Teens Speak Out,” “Steps to Stability,” “Learning from 
Experience,” and “10 Things: Your Child Needs Every Day” – from Kinship 
Center

 ○ “First Impressions” – DVD from the California State Attorney General’s Office 
(included in Kit at no charge, including for shipping and handling)

 y Seven Core Issues banner
 y Developmental Buckets - a set of 5 toy buckets labeled with areas of child development

There are additional training materials that Facilitators or organizations will need to purchase 
separately in advance of the training. While it is possible to conduct the training without these 
items, they will greatly enhance the interactive nature and quality of the training series. These 
items, mostly DVDs, have been specifically selected to illustrate certain areas of course con-
tent, and to bring the child’s voice into the room throughout the training.  Permission has been 
obtained by Kinship Center for the use of these items in teaching the Pathways to Permanence 
2 curriculum.

The items that are not included in the Kit and need to be obtained separately are:
That’s a Family:  A film for kids about family diversity  DVD - Used in Session 1
The Respect for All Project, c/o Women’s Educational Media
2180 Bryant Street, Suite 203
San Francisco, CA  94110
800-405-3322   www.respectforall.org

I Wonder…   by Vera Fahlberg     DVD - Used in Session 1
F.A.I.R.
PO Box 51436
Palo Alto, CA  94303
650-856-3513   www.fairfamilies.org

The Listening Heart      DVD – Used in Session 7
NTI Productions   www.childstudy.org
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The Hope-Filled Parent:  Meditations for foster and adoptive parents of children who have 
been harmed    by Michael Trout
The Infant-Parent Institute             CD - Poems read in Sessions 3,5, 6
328 North Neil Street
Champaign, IL
217-352-4060   www.infant-parent.com

The Invisible String, by Patrice Karst    Book – Used in Session 4
Devorss Publications  www.devorss.com

Copyright Acknowledgement for Facilitator Training Materials

Upon receipt of the Facilitator Guide and Materials Kit for Pathways to Permanence 2: Par-
enting Children Who Have Experienced Trauma and Loss, Facilitators will need to sign a 
Copyright Acknowledgement for use of the Facilitator Guide and related training materials.  
The Copyright Acknowledgement form appears at the end of Section 2 of the Facilitator Guide.  
Signed Copyright Acknowledgement forms are to be returned to Kinship Center, Training & 
Education Department, 124 River Road, Salinas, CA 93908

How to Use the Facilitator’s Guide (FG)  

There are two parts to training: content and process. Content is the “what,” or the actual mate-
rial and information to be presented and discussed. Process is the “how,” or the way presenta-
tions, discussions, and activities are conducted. This section of the curriculum focuses on the 

“how” or the process issues: how to use the training materials, how to create an environment 
conducive to training and learning, and how to use training techniques that are commensurate 
with adult learning. 

This FG comes with a CD that has the PowerPoint presentation for each session on it, and some 
Additional Resources, which are articles in folders for each session that may be used as hand-
outs, as the facilitator deems appropriate based on the experiences of the participants. 

Section 3, “Sessions” of this FG contains the classroom content for all seven sessions. Each ses-
sion has its own page numbering, so Session 1’s pages are numbered 1-1 through 1-64; Session 
2’s pages are numbered 2-1 through 2-66, and so on. In this guide, the page numbers reference 
the pages here in the FG, while page numbers that are listed in brackets are for the Participant 
Resource Notebook [PRN page 1-1]. The two manuals have a different page count, so the page 
numbers are not the same for both. The first reference is always the FG, the second page number 
is always the PRN. 

In the FG, each session has the following distinct components in this order:  
 y Overview 
 y Objectives and Agenda
 y Equipment and Materials Needed 
 y Resource Books, Videos & Websites
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 y Content and Process
 y Parent’s Toolbox
 y Exercises
 y Exercise Worksheets 
 y  Homework (which also may contain some optional reading material)

All Parent’s Toolbox, Exercises, Exercise Worksheets, and Homework, are labeled as such in 
their respective right hand margins.  

To implement the content and follow the process, you should have on the table in front of you 
the pages for the session you are training, if not the whole FG. You should have the CD with 
the PowerPoint presentations for all sessions that accompanies the FG loaded and open to the 
current day’s session (be sure to test it before your training starts).   

Participants will receive a manual called the Participant Resource Notebook (PRN), for the 
class that has all the PowerPoint slides from the Content and Process portion of the FG, with 
lines for notes, and the same Exercise Worksheets, Parent’s Toolbox, and Homework sections 
that appear in the FG, for each session. The Exercise section is for facilitators only, as those 
pages contain instructions for the Exercises presented. Please note that all exercises do not have 
a corresponding worksheet.  More information about the PRN is provided below.

For the page numbers referenced in the Content and Process, the first reference is to the FG 
itself, the second, in brackets, refers to the PRN. You will need to refer participants to specific 
pages during the class sessions, so remember to give them the bracketed number.

In general, all participant materials that are necessary for each session are contained in the PRN, 
including class Evaluation forms. There are supplementary articles in the Additional Resources 
folder on the Facilitator PowerPoint CD that may be of specific interest to your group, and which 
can be printed on an as-needed basis. These Additional Resources are organized by session in 
separate folders, and are in .pdf format for easy access. Items in the Additional Resources are 
generally not specifically mentioned in the FG Content and Process, with the exception of one 
handout for Session 1 and two articles for Session 6, which are recommended to be printed in 
advance for those sessions. Those items are noted in the Materials & Equipment lists for Ses-
sions 1 and 6.

Using Session 1 as an example to learn the content and process format, turn to page 1-1 which 
is the session’s title page, “Session 1: Parenting Children with Extra Needs.” Next is the Ses-
sion Overview, with a summary of each section in the session on page 1-3. The Objectives and 
Agenda follow on pages 1-4 and 1-5. If you look at your Agenda on page 1-5, you will see that 
Session 1 is divided into six sections. (The first part always will be the introduction, and the 
last always will be the wrap-up. There will be two to four other parts in between.) Each Roman 
numeral section heading is further subdivided by capital letters, as you will see:

I.  Welcome and Introductions (40 minutes) 
 A. Welcome and Introductions
 B. Overview of Parenting Children Who Have Experienced Trauma and Loss Series
 C. Curriculum Beliefs and Biases
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The approximate time frames are given on your Agendas only, not on the participant’s Agendas. 
This will allow you to keep time, but participants will not be aware if you are running ahead or 
behind schedule. 

The equipment and materials specifically needed for this session are listed on page 1-6. Each 
session has a separate materials list, which will include the equipment needed for that session. 
There is a larger materials list itemized under “Materials and Equipment” in this section.  

The Content and Process instructions begin on page 1-9. At the top of the page titled, “Content 
and Process” is a picture of the first PowerPoint slide you will show. For each of the seven ses-
sions, the first PowerPoint slide should be on the screen when participants walk into the training 
room. Example below:

I.  WELCOME AND INTRODUCTIONS

Time:  40 minutes   Steps 1–7

Purpose: Session 1 - To explore how parenting children who have experienced trauma  
 and loss is both similar to and different from other types of parenting; to  
 understand the ways in which societal views have shaped the adoption/perma- 
 nency experience for constellation members; to learn the extra developmental  
 tasks for children living in adoptive/permanent families; to have participants  
 identify the strengths as well as challenges for themselves, their children and  
 their families.

Matching the agenda, a Roman numeral will indicate the part and give you the time for that part, 
the number of steps you will take to implement that part of the training, and its purpose. When 
you have completed all the steps, you will get to the next Roman numeral. When you have 
worked through all the Roman numerals, all the capital letters, and all the steps, you will have 
completed the training for that session. The steps will instruct you when to use the Exercises, 
Exercise Worksheets, and when to refer to the Parent’s Toolbox and Homework. PowerPoint 
slides have been reproduced in the Content and Process narrative to help keep you on track. You 
should practice with the PowerPoint presentation to discover your pace for each session.

Now go to page 1-9, continuing to page 1-14, to see how the 7 steps for Part I are described. 
Each step begins with a verb that directs you, for example:
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Step  1   Introduce…
Step  2   Ask…
Step  3   Give…
Step  4   Hand out…
Step  5   Ask…

The steps will be different for each session, depending upon the work to be achieved. Some 
steps are self-explanatory and simple, while others require more work. When you move to Step 
5, you will see that there is a PowerPoint slide pictured above the step. This means that during 
Step 5, you should have that slide on your screen. You will change to the next slide when a new 
one appears on the page. If two facilitators are conducting the training, it may helpful to decide 
that while one facilitator is managing a content piece of the session, the other will work with 
the PowerPoint slides.
Steps marked “Paraphrase” may be more challenging. This means that facilitators must present 
the information in the narrative that immediately follows without reading it. So, in the case of 
Section II, Step 1, facilitators must be able to present all of the information on page 1-14 and 
1-15, without reading from the FG. It must be presented in the facilitator’s own words.

This is known as a semi-scripted curriculum design. It provides some degree of standardization, 
or quality control, when it is expected that there may be a large group of facilitators from differ-
ent locales implementing the same curriculum. Information is semi-scripted to help ensure that 
the facilitators will be covering the same material, while using their own knowledge and experi-
ence—in their own words—to supplement information that should be addressed. However, this 
kind of design has one major drawback. Facilitators may be tempted to read the information, 
rather than paraphrase it in their own words. Caution! Do not read even one word from the 
FG to the participants. They will be bored! 

Each session concludes with the same format. The wrap-up of Session 1 is on the Agenda, on 
page 1-5, and in the Content and Process on page 1-28, as follows: 

VI.   WRAP-UP OF SESSION 1; COMMITMENTS FOR SESSION 2   

Time:  20 minutes   Steps 1–3
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Purpose:  To give participants an opportunity to reflect on the knowledge gained from  
       this session, and to address any remaining questions 

This means that you have 20 minutes to complete the three steps that will achieve the stated 
purpose. As indicated in Step 2, be certain to collect your evaluation forms.
 
Following the Content and Process references for each session are the Parent’s Toolbox articles. 
Much of the information contained in the Parent’s Toolbox has been captured in the PowerPoint 
presentation, and there are frequent prompts to the Facilitator in the FG to draw participants’ 
attention to the Parent’s Toolbox items. The Parent’s Toolbox items have been provided to 
underscore certain content and to support parents in developing new parenting skills at home.

In addition to the Facilitator sharing or presenting information through paraphrasing, partici-
pants will be able to learn by participating in exercises. The instructions for each exercise 
appear only in the FG, in the Exercises section. The corresponding worksheets for the exercis-
es appear in the Exercise Worksheets sections, in both the FG and PRN. As noted above, some 
exercises will have instructions only, and not a corresponding worksheet.

An example of an exercise appears in section V., Step 1 on page 1-25. This step directs the 
Facilitator to go to the Exercise on page 1-35 in the FG, and participants to go to the Exercise 
Worksheet on page 1-39 [PRN page 1-15]. This means that the Facilitator will go to page 1-35 in 
the Exercises section of the FG to find the specific directions for that exercise. The Facilitator 
will then find the corresponding worksheet for the exercise on page 1-39 in the Exercise Work-
sheets section of the FG, and participants will find it on page 1-15 in the Exercise Worksheets 
section of the PRN.  

The last part of each section is for Homework, those assignments that will help the participants 
practice what they have learned between classes. To help the facilitator direct the discussion 
and make sure important points are not missed, there are a couple of sessions in which the Fa-
cilitator’s copy of the Homework sheet is filled in with sample answers. These are noted in the 
Content and Process when they come up.

This kind of curriculum design, with so many directions and so much material, may be chal-
lenging at first. However, if you are familiar with training materials such as MAPP from 
Child Welfare Institute in Atlanta, Georgia, PRIDE from Child Welfare League of America  
in Washington, DC, or Kinship Caregivers and Social Workers – the Challenge of Collabora-
tion from California Social Work Education Center [CalSWEC] Child Welfare Resource Center 
at the Department of Social Work, California State University, Long Beach, then you may be 
experienced with this design. Thousands of trainers across the United States, and in other coun-
tries as well, have used this kind of design. Kinship Center’s ACT curriculum, as well as this 
curriculum have advanced the design with graphics and colors intended to make the materials 
especially user-friendly. If you have any questions or concerns, contact Kinship Center at 831-
455-9965 and someone will be happy to help you.

Training is most effective when attention is given to issues that are unique to your population 
and setting. Be sure to take time to understand your audience, and as you review the material 



Pathways to Permanence 2: Parenting Children Who Have Experienced Trauma and Loss
©2012 Kinship Center®  A Member of Seneca Family of Agencies xxv

Pathways to  
Permanence 2

Parenting  
Children  

Experienced 
Trauma 
and Loss

Who have

Section 2

Conducting 
the 

Training

ahead of time, note some information specific to the group you are training. The curriculum is 
participatory, so information will be elicited from the group as you teach.

Kinship Center has licensed use and dissemination of all Pathways to Permanence 2 material 
for use by individuals registered to participate in this program. Duplication for sale of any ma-
terial or distribution of any material without the advance written consent of Kinship Center or 
the copyright holder is expressly prohibited. 

Overview of the Participant Resource Notebook

The Participant Resource Notebook (PRN) is on a CD, and provided as part of the Facilitator 
Materials Kit. The Facilitator, or organization sponsoring the training, will need to print the 
Participant Resource Notebooks in advance of the training and provide one for each participant. 
Note:  If couples are attending the training together, they may share their PRN, but additional 
Exercise Worksheets may need to be provided in those cases.  A sample copy of a printed PRN 
is also included in the Facilitator Materials Kit so that the Facilitator can use it as a reference, 
and as a guide for assembling the PRNs for the participants. 

The PRN is divided into two Sections. Section 1, “Introduction to the Curriculum,” describes 
the rationale for the curriculum, identifies the target group, introduces the curriculum develop-
ers and collaborators, gives an overview of the curriculum, and provides an overview of the 
PRN. 

Section 2, “Sessions” includes material related to each of the seven sessions. In the PRN, each 
session has the following distinct components:

•  Session Overview
• Objectives and Agenda
•  Resource Books, Videos & Websites
•  Copies of the PowerPoint presentation slides, with space provided for note taking
•  Parent’s Toolbox
•  Exercise Worksheets
•  Homework, which sometimes includes articles as optional reading

As mentioned above, much of the information contained in the Parent’s Toolbox has been cap-
tured in the PowerPoint presentation, and the Facilitator should draw participants’ attention to 
the Parent’s Toolbox items as the topics come up. The Parent’s Toolbox items have been pro-
vided to underscore certain content and to support parents in developing new parenting skills 
at home. 

The Exercise Worksheets sections of the PRN provide the worksheets participants will need to 
record their responses to the various exercises in the class series. Remember, the instructions 
for each exercise appear only in the Facilitator Guide, in the Exercises section, and some Exer-
cises will have instructions only, and not a corresponding worksheet.
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Printing the Participant Resource Notebooks

As noted above, the Participant Resource Notebook (PRN) is provided on CD as part of the 
Facilitator Materials Kit. It will be the responsibility of the Facilitator and/or sponsoring or-
ganization for the training to print the PRNs in advance for their Pathways to Permanence 2 
classes. While this will require some additional planning and expense for the Facilitators or 
organizations sponsoring the training, it was chosen as the least costly method for reproducing 
participant materials in the long run.

A sample printed PRN is provided in the Kit to show how a complete PRN will look. The PRN  
is organized by session on the CD, formatted for double-sided printing. Facilitators and spon-
soring organizations can decide if the PRNs will be printed in color or black/white, three-hole 
punched and put into binders, or unbound, as fits the needs of their organization and available   
resources. However, the PRN should be printed in its entirety to make sure that participants 
have all the materials they will need for the training.

All materials distributed are copyrighted and owned by Kinship Center unless otherwise noted 
and permission for use has been obtained from the copyright holder. Duplication for sale of any 
material or distribution of any material without the advance written consent of Kinship Center 
or the copyright holder is expressly prohibited.  

Preparing for the Training

Training is most effective when the following processes are given attention: how participants 
are invited; how the training is scheduled; how the site is selected; and how any issues that are 
unique to your population and setting are addressed.

The ideal number of class participants would be 20, but groups as small as 12 can also work. 
Too large a class reduces opportunities for exchanges of information and sharing. In situations 
with fewer class members, the facilitators can use those opportunities to expand discussions 
and address specific questions from participants. 

Inviting Participants
Ensure that verbal and written invitations to or announcements about the training are sent 
as far in advance as possible to facilitate a good attendance. The notice or invitation should  
include: 

 y The purpose of the training
 y The cost of the training, if applicable, and to whom payment should be directed 
 y Specific dates and time of the training
 y Location, directions, and parking information; if some participants are from out of 

town, hotel information 
 y A positive statement about your expectations and enthusiasm for the program
 y Information about your background and organizational affiliation
 y An RSVP form including name, address, phone number/ cell number, e-mail address, 

and deadline for responding, as well as any specific accommodations needed for the 
training
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Selecting the Training Site
The location of the training is critical to the program’s success. The location should involve no 
more than a 90-minute drive for any participant, unless they are coming in from our of the area. 
Parking should be available, affordable, accessible, and safe. The training should be held in 
participant-friendly surroundings. The most effective trainings rooms feature:

 y Handicap accessibility: elevator, ramp and room enough to maneuver a wheelchair;
 y Bright lighting and, preferably, windows;
 y Space for circular, U-shaped, or square seating arrangements with ample room between 

seats; (Theater, classroom, or lecture-style seating is not conducive to adult learning) 
 y Good ventilation with air conditioning or heating as needed;
 y No outside disturbances from other groups who may share a common wall;
 y Access to refreshments and adequate number of rest rooms for breaks;
 y Chairs comfortable enough for three hours of sitting;
 y Space for a flip chart and PowerPoint equipment in the front of the room, and a table for 

the facilitators;
 y Audio/visual equipment large enough so that participants can easily view the PowerPoint 

presentation and the DVD’s displayed;
 y Microphones if needed for a large room. Clip on microphones are best for presenters 

and one pass-around microphone for class use so everyone can hear a question or com-
ment if a person has a soft voice. If this is not feasible, facilitators should repeat every 
statement from the audience if spoken softly.

Materials and Equipment

In addition to the FG for you and a PRN for each participant, you will need:

Items specifically for Session 1: 
On the Facilitator CD, in the Additional Resources folder for Session 1, there is a Facilitator 
Contact Information & Participant Agreement sheet that the Facilitators will go over with par-
ticipants at the beginning of Session 1.

Items specifically for Session 7: 
Certificates of completion, signed by the Facilitator(s). Certificates of completion are not pro-
vided in the Facilitator Kit, as they will be location–specific, but it is recommended that parents 
receive certificates of completion at the end of the series if they complete all seven classes. If 
they attend make-up sessions for missed classes when the series is offered again, they may re-
ceive their certificates at that time.

For all Sessions:
 y Sign-in sheets for participants to track attendance for certificates of completion. 
 y Evaluations to be completed by participants and collected by the facilitator at the end 

of each session. All evaluation sheets are at the end of the first section in the PRN, just 
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before Session 1. Note:  There is also a file with evaluation sheets for each session and 
the overall evaluation on the Facilitator CD, if they need to be printed.  

 y At the end of the last session, have participants fill out the Overall Evaluation sheet for 
the training series, which is also in the PRN, and collect those as well.

Equipment List for all Sessions:
 y Flip chart paper with an easel;
 y Masking tape to attach individual flip chart sheets on the wall (if the flip chart paper is 

not self-sticking);
 y Whiteboard, with appropriate markers and eraser (may be helpful in addition to 

flipchart);
 y Colored marking pens that can be clearly seen from a distance (black, red, dark blue, or 

purple);
 y Heavy paper to make name tents if you want easy recognition of participants’ names 

(name tags are generally not helpful from a distance); you may want to bring in stickers 
so people may be more creative and expressive with their name tents

 y Note pads or extra plain paper and pens; 
 y PowerPoint presentation, which is on the CD that accompanies the Facilitator’s Guide; 
 y PowerPoint equipment, i.e., laptop with PowerPoint software, projector, and screen or 

white wall;
 y Large screen television that can be seen by the whole class, and DVD player; 
 y Examples of books related to the session’s topics;
 y Refreshments;
 y Kleenex boxes at each table;
 y Information regarding local restaurants, if needed;
 y Select reinforcers (candies, stickers, etc.) for the participants;
 y A bell to call participants back from breaks.

Materials Specific to Each Session:
In addition to the items mentioned above, there are materials that are specific to each session 
that the Facilitator will need to have available. These items are listed in the “Equipment & 
Materials Needed” lists that appear at the beginning of each session. Many of the items are in-
cluded in the Facilitator Materials Kit; however, some items are not included in the Kit, and the 
Facilitator will need to obtain those items in advance of the training. Some items, such as index 
cards and uninflated balloons, are easily obtained prior to class. Other items, such as DVDs 
that are not included in the Kit, will require ordering in advance, and Facilitators are urged to 
allow adequate time for the ordering and shipping of those items prior to starting the training 
series. Please refer to the Facilitator Materials Kit information above, as well as the Equipment 
& Materials lists for each session for more specific information.
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Training Techniques
There are principles of adult learning that are essential for having an effective teaching/learn-
ing experience. The following training techniques can be helpful. 

The Basics of Adult Learning
Individuals have different learning styles. Some people learn by reading or by listening and 
taking notes; some learn by watching; others learn by experimenting and doing. The more 
senses the trainer can engage, the easier the class will have in integrating the material. But gen-
erally, all adults have certain requirements to make learning effective:

•	 Adults are independent and self-directed. For them to learn from training and 
value it, training must relate to their life experiences, which include their culture, 
language, knowledge, biases, age, gender, sexual orientation, education, and 
social and interpersonal relationships.

•	 Training must provide practical information that is immediately useful.
•	 Participants can be resources for each other, so opportunities for discussion are 

essential; groups can teach each other. Remember, the parents in the class come 
from many backgrounds and life experiences. A diverse training group can pro-
vide rich perspectives on parenting.

	○ Be careful about setting yourself up as The Expert, unless there is con-
crete information such as policy and practice that you are expected to 
know in regard to the materials taught in a class or series. 

	○ It is appropriate to throw questions back to the group and work toward 
group problem-solving.

•	 Facilitators might want to practice teaching to different audiences, as it is espe-
cially helpful to be able to tailor the content to your specific audience.

In addition to the above, it is helpful to note that a relationship-based learning approach works 
best for this curriculum, rather than a “top down” approach. Teaching alongside parents is 
about sharing knowledge and experience, rather than lecturing to them as if they have little life 
learning experience to teach others, including us. Parents bring expertise and facilitators bring 
expertise – this provides an opportunity for an ongoing conversation with one another through-
out this course. 

Respecting the Roles and Responsibilities of Facilitators and Co-Facilitators
All facilitators should be experienced in working with families that include children who have 
experienced trauma. In addition, all facilitators must be able to teach the entire content of the 
course, and should have experience with participatory training. This includes the ability to elicit 
participant involvement; manage the technology; and keep the curriculum moving.

This curriculum is designed to be taught by one facilitator; however, in some cases, two facilita-
tors might be desirable, especially if one is a parent. If two facilitators are working together, re-
member that the experience of co-facilitating has advantages and disadvantages. It is somewhat 
like flying an airplane when there is a pilot and a co-pilot. Each has assigned areas of respon-
sibility, and each is expected to complement the other. However, only one has actual control of 
the plane at a time. The other facilitator may help navigate or talk to the passengers. They may 
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switch roles, but both should be committed to guide the plane (in this case, the training) to its 
destination by knowing all the tasks involved.

One of the advantages of co-facilitating is that the individuals involved can lead in the areas 
where they may be more comfortable, particularly at the beginning. For instance, one facilitator 
may be more comfortable providing information, while the other enjoys structuring and guid-
ing the process of participatory learning. Co-facilitators need to pay particular attention to three 
areas:

1. Conflict resolution. Conflict between co-facilitators is inevitable. One or both co-facilita-
tors may experience some uneasiness and anxiety, especially early on, about their own roles, 
and about the way the other person is handling some aspect of the training. Practice sessions 
can help identify potential problem areas and indicate how co-trainers may work together 
with honesty and directness. The co-facilitators should not argue with each other in front 
of the group. The appropriate time and place for serious disagreement about co-training is-
sues is during breaks, if necessary, or after the session. Pointing out diverse perspectives is 
different than arguing, and it is certainly acceptable to model good techniques for conflict 
resolution. For example:

“I’d like to jump in here for a minute to add something. My perspective on this issue 
is different from yours and the differences may be helpful to the group in gaining a 
broader understanding of [the issue]…”

Sometimes people find that they are not well-suited to training with each other for one 
reason or another. Or, one person may find a comfortable niche in training, but the other 
person continues to struggle. Not everyone has training-related skills, and these kinds of 
situations may cause conflict.  However, we should not feel that our abilities to perform 
other roles are jeopardized if the facilitating role is not our strength.

2. Achieving balance. One facilitator may be a full-time professional employee of an agency 
or organization; the other may be a foster or adoptive parent, or kinship caregiver, so some 
differences in experience and background are to be expected. Those raising children not 
born to them can lend credibility to the team effort, and agency or other staff can bring 
greater familiarity with the training content, especially related to agency procedures. When 
professionals use experiences from daily life to facilitate the learning process, care must 
be taken to assure the confidentiality of the children, families, foster, and adoptive families 
with whom they have worked.

3. Keeping “in touch” with your co-facilitator throughout the training. This can occur 
through frequent eye contact during training sessions. It is important, and it will take prac-
tice. An advantage of co-facilitating is that facilitators can become so absorbed in making 
a point that other critical information is overlooked or participants’ signals that a break is 
needed go unnoticed. It is essential to develop ways of communicating non-verbally during 
training, so that co-facilitators can signal when a break appears needed; when an important 
point needs to be made; when the co-facilitator wants to jump in, or when the group has 
pulled the facilitator off on a tangent.

Co-facilitators should discuss both content and process during breaks and between sessions. It 
can be helpful to make time to talk before each training to come together as partners again 
and at the end of a session while issues remain fresh; what went well, what did not, and how 
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the training might have been improved? Again, honesty and directness between co-facili-
tators is essential, as is taking seriously the feedback that you will receive from participant 
evaluations. You won’t please everyone all of the time; but consistent feedback that is the 
same from many people or comes up from a few at the end of each session must be taken 
seriously as an opportunity to improve presentations.

In addition to the above, it is helpful to note that a relationship-based learning approach works 
best for this curriculum, rather than a “top down” approach. Teaching alongside parents is 
about sharing knowledge and experience, rather than lecturing to them as if they have little life 
learning experience to teach others, including us. Parents bring expertise and facilitators bring 
expertise – this provides an opportunity for an ongoing conversation with one another through-
out this course.

Establishing a Safe Learning Environment

Individuals will come to the training with different backgrounds, experiences, and levels of 
skills. Even so, they generally grant facilitators a measure of authority that can be used to pro-
mote learning and appropriate behavior. Authority carries with it a kind of power that can be 
used in both positive and negative ways. The facilitator(s) should be aware of their authority/
power, so that it can be used wisely and to benefit the group’s learning. Generally, groups will 
model their behavior on the example set by the leaders or trainers. If you treat people with re-
spect and are sensitive to the feelings and needs of individuals in the group, group members can 
be expected to emulate these behaviors. 

Early in the group’s experience together, the facilitator(s) can set the tone by such techniques 
as reinforcing appropriate behavior and communication, and refocusing discussion to keep the 
group on task. Generally, peer pressure will cause groups to quickly adopt these behaviors and 
expectations as their own. Beyond that, the facilitators will impart information and knowledge, 
and encourage the members of the group to share their thoughts, feelings, and perceptions so 
that others can benefit.

Making Materials “Jurisdiction-Relevant”

While this training was conceived and born in California, it is intended to be used by and adapted 
for other locations. Every location has special populations that reflect diversity in culture, ethnicity, 
gender, age, sexual orientation, education, and roles in the family and community, any of whom 
may have experienced discrimination. Therefore, facilitators have an ethical and professional re-
sponsibility to ensure that materials or resources used (i.e., case examples and panels) are mean-
ingful to their participants.

Negotiating Participant Agreements

It is the responsibility of the facilitators to negotiate workshop agreements with participants 
during the first session. The following agreements are included on the “Facilitators Contact 
Information & Participant Agreements” handout, which can be found on the Facilitator CD.

Sessions and breaks will begin and end on time.  Plan to start even if only a few people are 
present, including after breaks. Classes should also stop EXACTLY on time, in order to be 
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respectful of participants’ schedules and child care arrangements. If participants have re-
maining questions or comments, encourage them to speak to the facilitators after the session 
is over. This will also help to model time-keeping integrity.

Participants will be encouraged to take an active role in discussions and activities. Agree 
with participants that they will take an active role in the classes, as opposed to passively  
going through” the experience, or feeling it is an ordeal they have to endure.

The diversity of participants and facilitators will be recognized and honored. Respecting 
culture, gender, age, sexual orientation, education, and role diversity is an important agree-
ment. Individuals from diverse backgrounds and with diverse perspectives can unknow-
ingly offend each other. Agree with participants that sessions will be conducted with dignity 
and respect. If anyone is offended, concerned, or upset, it is each individual’s responsibility 
to acknowledge those feelings and issues with the group. Use open communication, group 
problem solving, and parallel process—just as should be done in the field. 

The National Association of Social Workers has a Code of Ethics (NASW, 1996, p. 1) that has 
six principles: competence; dignity; importance of human relationships; integrity; service; 
social justice. Demonstrating these principles in the training may model professional and 
ethical behavior.

Personal experiences shared during discussions are considered confidential. It is appropri-
ate and beneficial for participants to share training concepts and techniques with family 
and friends.  However, it is important that confidentiality be maintained, and any personal 
issues or shared comments should stay in the training room.

Concerns will be brought to the facilitators’ attention as soon as possible. The end of 
the training series is too late to learn that someone is unhappy with the training. Agree 
with participants that any concerns about the training series will be shared with the 
facilitator(s) immediately, for mutual or group problem solving.  Also encourage partici-
pants to share when they are happy with the training. A group that is working hard should 
be acknowledged. 

Questions/ issues will be addressed in ways that do not interrupt the flow of the session.  It 
is helpful to keep an “Issues for Discussion” flip chart sheet on the wall. Agree with par-
ticipants that if someone has an issue that would be more effectively addressed later, it will 
be written on the sheet and addressed at a more appropriate time. This also is known as 
the “parking lot” technique. Be sure to cover all the issues listed before the end of the class 
series.

Participants are asked to turn off cell phones and electronic devices during the sessions.  
The distraction of these devices can interrupt the learning process of participants.

As a general note, let participants know that if they need to move around and stretch during the 
classes, that is fine, but request that they do so in a manner that is not distracting to the other 
participants.

Using Communication Skills

The basis for training is communication, and a key part of communication involves knowing 
how to listen, how and when to use silence, and how to use verbal techniques to promote learn-
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ing. Think about some of your own experiences as a trainee. Which trainers conducted a great 
training program? Which trainers did not? What was the difference between the two? Here are 
some general training techniques:

 y Calling on people by name. Walk around the room before the training starts and 
“make a friend.” Remember or take note of their names and call on them to respond to 
easy questions. The group will feel you are connecting with them if you know names.

 y Maintaining eye contact with the group. But break eye contact with a participant who 
talks too much, demands too much attention, or is otherwise inappropriate. If two peo-
ple talk to each other instead of listening and participating, try walking over to them 
and standing by them while you are presenting. If that does not work, you might say: 

“Molly and Mario, is there something you’d like to share with the group?” If all else 
fails, you might talk privately with them during a break or after the session.

 y Changing group dynamics by rearranging seats. The dynamics in a room change, de-
pending upon where and whether you sit or stand and by how you move yourselves and 
others around a room. Some trainers prefer to sit with a group in a circle; some prefer a 
semi-circle so that role plays can be more easily set up; others prefer to arrange partici-
pants around a table.

 y Asking for clarification if a participant’s question or comment is unclear. “I’m sorry, 
but I’m not sure I understand. Can you please restate that, or, can someone else explain?”

 y Using validation. Summarizing, validating, and reflecting back what you have heard 
another person say leads to clearer communication. The person then feels understood, 
or if not, can clarify the message.

 y Using “I” messages. For example, “It seems like you are saying…” Or “I am not sure 
I understand your point. Could you please try again? Or, I do not understand this – can 
someone else clarify?”

Here is an example of integrating reflective listening with an “I” message: 
Participant A has just expressed concern about multi-ethnic or transracial adoptions.  
Participant B says, “It doesn’t matter what you think. We have to follow the law.” 

Facilitators can help the communication process here by asking Participant A to tell Participant 
B how it felt to be told that she should not feel that way, and then gently to encourage Participant 
B to use reflective listening and “I” messages.
Learning to help participants respond to each other’s questions, instead of responding person-
ally, may not feel comfortable at first. But with time, facilitators learn how to do this in a way 
that benefits the whole group. It takes practice to learn how to reinforce appropriate responses 
by saying something like, “Thank you for sharing your feelings about that with the group,” 
without saying, “You’re wrong,” or otherwise confronting participants.

 y Using silence. Silence is a powerful form of communication. We are generally not com-
fortable when a person who is supposed to be “in charge” (such as a facilitator) lapses 
into silence.

If you have posed a question to the group, do not rescue the group, no matter how long silence 
persists. Eventually, anxiety will make someone respond, and this will help the group become 

“competent.”
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 y Using humor. Humor is a valuable tool in a group, and it can bring energy and plea-
sure to the learning process. It is also essential to promote humor as a positive means 
of coping with stress. However, humor can be a two-edged sword, sometimes masking 
feelings of anxiety or hostility, or reflecting a person’s need to be the center of attention. 
The group member, who uses humor to wound or belittle others, or to detract from the 
learning process, can be destructive to a group.

This kind of situation can provide an opportunity to use the group process to redirect the per-
son’s ability to see humor in situations.

 y Accepting some self-disclosure. This training program seeks to help participants be-
come aware of and understand their strengths and needs. It is important for them to 
feel comfortable sharing personal stories, expressing feelings and sharing relevant ex-
periences. People need to feel that they are not alone in their situations, and that others 
share their perceptions and feelings…that their reality is not unique. The group process 
offers many opportunities for participants to share feelings and experiences with oth-
ers. Facilitators can encourage participants to share feelings and experiences, however 
sensitive, through reinforcement and helping group members to make connections with 
others. For example, “Thanks for sharing that, (name of person). It takes concern about 
your family and your child to share your frustrations about parenting. No doubt others of 
us have similar feelings.”

Facilitators should also consider disclosing their own feelings and experiences when ap-
propriate. This may be particularly helpful to a group that is slow to warm up. Self-dis-
closure may provide others with the “permission” to share material from their backgrounds. 
For example, anger is an emotion that everyone has experienced, and the training can be 
an important element in assisting participants to learn constructive ways of dealing with  
anger. Self-disclosure need not be lengthy or detailed. For example, a facilitator might say, “I 
remember being so frustrated with my child that I wanted to run away.” One essential guideline: 
never expect participants or your co-facilitator to do or share something that you would not do 
or share yourself.

 y Using parallel process. Every emotion that could possibly come out in a training program 
no doubt emerges in the course of the parenting experience. If someone is feeling upset, con-
fused, angry, sad, or frustrated, or if he or she is happy, proud, and successful, that is okay. 
These feelings also parallel those of children, youth, and parents. Discuss the parallel be-
tween the group issue and a parenting situation. Ask the group to problem solve.

 y Using observational techniques. The group process offers excellent opportunities to devel-
op skills in observing body language (another form of communication) and group dynamics. 
People do not need formal training in such issues to be able to feed back how they interpret 
the behaviors of others. The group will offer many opportunities for helping participants get 
in touch with issues related to how they seem to others, and how they react to others.

 y Modeling desired behaviors. Participants remember how you relate to them more than 
they remember content. Your best training activity will be lost if even one participant 
feels devalued.

 y Support the learning process by supporting participants.
 y Pay courteous attention to all comments and written responses/questions on the flip 

chart.
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 y Reinforce good responses, e.g., “I’m glad you said that” or “That’s an important 
point.”

 y Be respectful, even when comments are not appropriate, e.g., “You raise an interest-
ing point. What do the rest of you think?”

 y Rely on group problem-solving and collaboration. The dynamics of parenting chil-
dren who have experienced trauma evoke strong emotional responses. It is not easy 
to discuss issues such as physical and sexual abuse, neglect, emotional maltreatment, 
abuse of alcohol and drugs parent-child separation, infertility, disruption, and search. 

Effective training requires hard work and collaboration. There are no short-cuts. A strength-
based, collaborative approach is the foundation for group problem-solving throughout this 
program.

Making the Most of Pathways 2
The above Training Techniques will provide a strong foundation for Facilitators conducting 
this training. Field testing of the curriculum has provided additional information that is specific 
to the training dynamics of the Pathways to Permanence 2 series, which will be helpful to Fa-
cilitators as they conduct the training.

Parents and caregivers who attend the Pathways to Permanence 2 series will generally be par-
enting children with extremely challenging behaviors. It is a common experience for  parents 
and caregivers to come to these classes frazzled and hungry for information that will “fix their 
child.” The challenge for Facilitators will be to balance the immediate need of the parents for 

“solutions” with the goals of the curriculum, which is to provide education that will help parents 
over the long term. Participants will be eager to push on to the actual methods of dealing with 
their children, with the hope of going home and working magic with their new found tech-
niques and information. However, without the foundation of information that is built into the 
first few sessions, they will not have enough understanding to be flexible in the application of 
these new techniques, when flexibility is a must.

This training is very engaging, but there is also a great deal of information to impart. The 
topics tend to generate a good amount of discussion and questions, with parents wanting to 
talk about their children, and their issues. However, this training is not intended to be a sup-
port group, and Facilitators will need to be able to keep the classes on track, while also being  
respectful of the participants’ feelings and needs.  

As mentioned in the Training Techniques section, this course is best done with a relationship-
based learning style. This type of approach provides an environment in which the expression 
of feelings is both allowed and respected. The use of eye contact, approach, comfort, and touch 
(when appropriate) will be important components of relationship building during this course. 
Compassion and humor will also greatly help in establishing rapport, and in getting through 
the tougher aspects of this curriculum. The tone for relationship building will begin in Session 
1, and it is important to be sensitive to that process from the beginning. 

The combination of rich content and participants’ need to process can create challenges for 
Facilitators in managing timing during the training. Becoming very well versed in the major 
concepts and content of the curriculum will be essential in Facilitators’ ability to manage tim-
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ing. Having a thorough understanding of the Seven Core Issues, developmental re-parenting, 
attachment, the decoding behaviors exercises, etc., will enable Facilitators to move more flu-
idly through the content, with use of relevant examples. As you gain proficiency in teaching the 
series, this will become an easier task to address.

Keeping timing in mind, Facilitators will need to allow adequate time for videos, exercises and 
the discussions that follow, as well as for explaining homework assignments and processing 
them at the beginning of the next session. The exercises and homework provide participants 
with necessary opportunities to apply the concepts in the course, which is critical to skill build-
ing. Without the time to practice what they have learned, participants will not get the full 
impact of what we are trying to convey. There will always be a fine balance between leaving 
time for questions, sharing and reflection, and moving the training forward in regard to the 
agenda.

There are several foundational concepts in Pathways to Permanence 2, such as the Seven Core 
Issues, the Developmental Buckets, Decoding Behaviors and others. Ideally, the Facilitator will 
thread these concepts throughout the series rather than limiting the discussion of those con-
cepts to the session in which they are introduced. Some material may be considered to be 
somewhat sophisticated, and efforts have been taken to make the material as parent-friendly 
and immediately applicable as possible. For example, the neurobiology of attachment informa-
tion that appears in Session 5 is not intended to make scientists of the parent participants, but 
it has been found to be information that helps parents understand some of the emotional reac-
tivity of their children, and of themselves. Some information may also create initial resistance 
with parents, such as the Decoding Exercises that appear in Sessions 3, 4 and 5. These exercises 
take a proactive approach to parenting that may be counter-intuitive for parents who have been 
stuck in a more reactive mode. Again, the Facilitators’ thorough grasp of the information will 
help with this process, as will being prepared with real life examples for the various concepts.  
Being attuned to your group, recognizing when they have hit “concept overload,” and tailoring 
the material to your group’s needs will provide for a smoother training experience.

Personal/case stories should be used judiciously. Facilitator’s stories may help to punctuate 
certain points or to provide an example when participants are not coming up with their own. 
However, they should not be the primary method of training. Excessive storytelling will in-
terfere with the flow of the curriculum and exercises. Stories should be relevant to the content 
then being discussed, and should reflect a common experience rather than the most extreme 
situations. Extremes can lead to disenfranchisement of participants and be distracting to their 
process, and to co-trainers. Conversely, stories that have more global application lead to mo-
ments of joining and idea sharing. 

At the end of the curriculum, participants are asked to reflect back on the class and develop a 
parenting pledge, but a true closing ritual has not been developed for this curriculum. Each 
class may develop their own closing celebration as part of the class wrap-up.

To ease the need of participants with pressing problems, while still keeping the training on 
track, facilitators may want to do any or all of the following:
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 y Add an 8th session, in which participants can apply what they have learned to their own 
situation in a more in-depth way, with the Facilitator guiding the process

 y Use the classes as a lead-in to an ongoing support group
 y Make the classes a half hour longer to allow for more discussion

The development of parent support groups, following a Pathways to Permanence 2 series, has oc-
curred spontaneously in a few locations, supported by the shared experiences and trust that was 
established during the classes. This has allowed participants to continue to learn from and support 
one another. 

Best wishes with your endeavor! 
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